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Austhorpe Primary Schotakes its respnsibility to provide relevant, effective and responsiREE

to all of its pupils as part of the school
curriculum very seriously. The school wants parents/carers and pupils to feel assurdrHbatll

be delivered at a level appropriate to both the age and development of pupils, and safe to voice
opinions and concerns relating to tiHBEprovision.

1. Context¢ why RHES important

We are required to teach Relationships Education as part of our PSHiEulcum. Current
regulations and guidance from the Department for Education (DfE) state that from September
2020, all schools must deliver Relationships Education. High quality Relationships Education and
RHEhelp create a safe school community in whialr pupils can grow, learn and develop positive,
healthy behaviour for life.

It is essential for the following reasons:

9 RHEpl ays a vital part i n meeting the schoo
updated Keeping children safe in_educatienStatutory quidance for schools and colleges
(September 2019)

1 TheDfE 2019 statutory guidanc&ates that, from September 2020, all schools prowadi
primary education, including alhrough schools and middle schools must teach
Relationships Education.

1 Children have a right to good quality education, as set out indhited Nations Convention
on the Rights of the Child.

1 Children want to be prepared for the physical and emotional changes they undergo at
puberty, and young people want to learn abawationships. Older pupils frequently say
t hat Rel ationships and Sex Educati ©Ofstdwas
reinforced this in their 2013 ‘ Not Yet Goo:

1 Ofsted is clear that schools must have a preventative programme that enables pupils to
learn about safety and risks in relationships.

1 National CurriculumRHEplays an important part in fulfihg the statutory duties the school
has to meetas section 2 of the National Curriculum framework (DfE, 2013) states

1 The Depament of Health set out its ambition for all children to receive high quality
Relationships and Sex Education in the Sexual Health Improvement Framework (2013), while
the Depart ment f{ dhe lnipartanceaof Teachirig £2010)yhligreed that
“Children need high quality Relationships
i nformed choices’” (p.46) .

1 These duties are set out in thed@2 Education Act and the 2010 Academies Act. Whole
school (Section 5) Ofsted inspections consider the extent to which a school provides such a
curriculum.
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https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf?_ga=2.120216332.581999425.1566900002-1124323572.1549279039
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/?gclid=EAIaIQobChMImfu6noKa1QIVzrztCh39qAvnEAAYASAAEgJ9qPD_BwE&sissr=1
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/?gclid=EAIaIQobChMImfu6noKa1QIVzrztCh39qAvnEAAYASAAEgJ9qPD_BwE&sissr=1
https://www.gov.uk/government/publications/not-yet-good-enough-personal-social-health-and-economic-education
https://www.gov.uk/government/publications/not-yet-good-enough-personal-social-health-and-economic-education
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/175429/CM-7980.pdf

1 Schools maintain a statutory obligation under the Children Act (2004) to promote their
pupi | sohal welthant,iand improving their ability to achieve in school and under the
Education Act (1996) to prepare children for the challenges, opportunities and
responsibilities of adult life. A comprehensiRéEprogramme can have a positive impact
on pupils health and well being and their abildi
meeting these obligations.

2. Development process
This policy was produced by Miss Amanda Lightfoot (Head teacher) and Mr Andrew Morley (Deputy
Head Teacher)

From Septemér 2020, the law requires primary schools to consult on their Relationships Education
policy.

Parents/carers were consulted through emails, teaching and-teanhing staff were consulted
through briefing and staff meetingand pupils were consulted throbg°SHE lessons. Governors
were consulted throughLocal Governing Body MeetingsThis policy has been approved and
adopted by the headteacher antthe localgoverning body. The member of staff responsible for
overseeing and reviewing this policy is: Miss @mda Lightfoot and Mr Andrew Morleyt will be
reviewed briefly annually and in full eveByyears

We are committed to the ongoing development BRHEiIn our school. We will use the following
indicators to monitor and evaluate progress:

1 a coordinated anaonsistent approach to curriculum delivery has been adopted,

1 the contentoftheRHEC ur r i cul um i s fl exi bl e and respo
through the use of pupil perception data such as the My Health My School Survey

1 children are receivig an entitlement curriculum for Relationships Education in line with DfE
national statutory guidance and local guidance

1 children are receiving an entitlement curriculum for Sex Education in line with national and
local guidance

1 there are clearly identifié learning objectives foraRHEa ct i vi t i es and pufg
assessed using both formative and summative approaches

1 opportunities for crossurricular approaches are being used where appropriate

1 policy and practice is revised regularly and involsesf, governors, parents/carers and
pupils

1 opportunities are provided for parents/carers and members of our community to consider
the purpose and nature of ouRHE for example, through parent/carer information
sessions/workshops
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1 a variety of methods aremployed to communicate the key points of the policy and
curriculum to the community e.g. through the school website

3. Location and dissemination

This policy document is freely available on request to the whole school community. The policy is
referred to in the school prospectus as well as in relevant areas of the curriculum. A copy of the
policy can be found on the school website. A physical copy of the policy is available free of charge
from the school office.

4. Relationship to other policies

This poley supports/complements the following policies:
1 Anti-bullying

1 Assessment, Recording and Reporting
1 Attendance (in particular in relation to FGM)
1 Behaviour
1 Child Protection/Safeguarding Children (including FGM)
1 Continued Professional Development
1 Equal Oppdunities
1 Online Safety
1 First Aid
1 Health & Safety
1 Race Related Incidents
1 Science
1 SEN/Inclusion
1 Teaching and Learning
Documents that RHEolcyimludehe school * s
1 Education Act (1996)
1 Learning and Skills Act (2000)
1 Education and Inspections A@006)
1 Equality Act (2010)
1 Supplementary Guidance SRE for th& €&ntury (2014)
1 Children and Social Work Act (2017)
1 DfE: Relationships Education, Relationships and Sex Edudah@hapd Health Education:

Statutory guidance for governing bodies, prapors, head teachers, principals, senior
leadership teams, teachers (2019)
1 Keeping children safe in educatierstatutory safeguarding guidance (2019)
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United Nations Convention on the Rights of the Child

5. Definition

Relationships and Sex Education is n#ay about the emotional, social and physical aspects of
growing up, relationships, sex, human sexuality and sexual health. Some aspects are taught in
science, and others are taught as part of personal, social, health and economic education (PSHE).

A conprehensive programme dRHEprovides accurate information about the body, reproduction,
sex, and sexual health. It also gives children and young people essential skills for building positive,
enjoyable, respectful and neaxploitative relationships and sgang safe both on and offline.

Sex and relationships education (SRE) for the 21st century (2014)

6. The principles of high qualitiRHEnN our school
Relationships and Sex Education:

= =4 4 A
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is a partnership between home and school

ensur es pup itively sougititoenflusncealesson anning and teaching

starts early and is relevant to pupils at each stage in their development and maturity

is taught by people who are trained and confident in talking about issues such as healthy
and unhealthy relatioships, equality, pleasure, respect, abuse, sexuality, gender identity,
sex and consent

includes the acquisition of knowledge, the development of life skills and respectful attitudes
and values

has sufficient time to cover a wide range of topics, witstrang emphasis on relationships,
consent, rights, responsibilities to others, negotiation and communication skills, and
accessing services

helps pupils understand on and offline safety, consent, violence and exploitation

is both medically and factualbprrect and treats sex as a normal and pleasurable fact of life

is inclusive of difference: gender identity, sexual orientation, special educational needs and
disability, ethnicity, culture, age, faith or belief, or other life experience

uses active learing methods, and is rigorously planned, assessed and evaluated

helps pupils understand a range of views and beliefs about relationships and sex in society
which may differ to their own

teaches pupils about the law and their rights to confidentiality eifethey are under 16,

and is linked to schoddased and community health services and organisations

promotes equality in relationships, recognises and challenges gender inequality and reflects
girls’” and boys’ different experiences and



7. Overall schol aims forRHE

Our approach tdRHEconsists of a comprehensive and developmental programme of teaching and
learning, which is delivered in the context of a Healthy School where the health and wellbeing of
pupils and the whole school community are actwplomoted. OuRHEprogramme has a positive
influence on the ethos, learning and relationships throughout the school. It is central to our values
and to achieving our schoo|RHEprogsammd lelds papilsnic an
develop the knowddge, understanding, skills and attitudes they need to live confident, healthy,
independent lives now and in the future.

Through the provision outlined RHEardthieah gnd | i ¢
develop the following three main elesnts:

Attitudes and values:
1 learn the importance of values and individual conscience and moral considerations

1 learn the value of family life, marriage, and stable and loving relationships for the nurture of
children

1 learn the value of respect, love andre

1 explore, consider and understand moral dilemmas

1 develop critical thinking as part of decistamaking

Personal and social skills:
1 learn to manage emotions and relationships confidently and sensitively

1 develop selrespect and empathy for others

1 learn o make choices based on an understanding of difference and with an absence of
prejudice

1 develop an appreciation of the consequences of choices made

1 manage conflict

1 learn how to recognise and avoid exploitation and abuse

Knowledge and understanding:
1 learnand understand physical development at appropriate stages

1 understand human sexuality, reproduction, sexual health, emotions and relationships

1 learn about contraception and the range of local and national sexual health advice,
contraception and support seices

1 learn the reasons for delaying sexual activity, and the benefits to be gained from such delay,
including the avoidance of unplanned pregnancy

Sex and Relationships Education Guidance DfEE
In addition to this, we also aim to:
T rai se p-estednlars confalentef
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1 develop communication and assertiveness skills that can help them stay true to their values if
challenged by others, their peers or what they see in the media

1 teach pupils to be accepting of the different beliefs, cultures, religions, atextientations,
gender identity, physical and mental abilities, backgrounds and values of those around them

1 support pupils to lead a healthy and safe lifestyle, teaching them to care for, and respect, their
bodies

1 provide pupils with the right tools to eble them to seek information or support, should they
need it

1 teach pupils about consent and their right to say no, in an age appropriate manner

to teach lessons that are sensitive to a range of views, values and beliefs

1 ensure that staff teachindRHEremain neutral in their delivery whilst ensuring that pupils
always have access to the learning they need to stay safe, healthy and understand their rights
as individuals

=

The aim oRHEs NOT to:
1 encourage pupils to become sexually active at a young age

1 promote a particular sexual orientation or gender identity
1 sexualise children

8. The wider context olRHE

Th e s c RHiwolgraname will:

1 be an integral part of the lifelong learning process, beginning in early childhood and continuing
into adult life

1 be an entitlement for all pupils, including those with additional learning and language needs

1 be set within the wider school context and support family commitment and love, respect and
affection, knowledge and openness

1 recognise that family is a broad conceptt just one model, e.g. nuclear family

T encourage pupils and teachers to share and
and sensitivity

1 ensure pupils are aware of different approaches to sexual orientation, without promotion of
any particula family structure

9 recognise that parents/carers are the key people in teaching their children about relationships,
sex and growing up

1 work in partnership with parents/carers and pupils, consulting them about the content of
programme

1 work in partnership wh other health professionals and the wider community
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RHEcontributes to:
1 a positive ethos and environment for learning

1 safeguarding pupils (Children Act 2004), promoting their emotional wellbeing, and improving
their ability to achieve in school

1 a bdter understanding of diversity and inclusion, a reduction in germsed and
homophobic, biphobic, transphobic (HBT) prejudice, bullying and violence and an
understanding of the difference between consenting and exploitative relationships

1 helping pupilskeep themselves safe from harm, both on and offline, enjoy their relationships
and build confidence in accessing services if they need help and advice

1 reducing early sexual activity, teenage conceptions, sexually transmitted infections, sexual
exploitation and abuse, domestic violence and bullying

9. Key rights and responsibilities for Relationships and Sex Education
The policy applies to:

The head teacher

All school staff

The governing body

Pupils

Parents/carers

SchooNurseand other health professiors
Partner agencies working in or with the school

= =4 4 4 4 45 2

The headeacher is responsible for ensuring tHaHHES taught consistently across the school, and
for managing requests to withdraw pupils from netatutory components oRHEsee appendix 3)

Specificresponsibilities Who ¢ role?
E.g. PSHE lead, he
teacher, CP designats
teacher

Coordinating theRHEprovision, ensuring a spiral curriculum Deborah Carter RHE
Champion)

Accessing and eordinating training and support for staff Andrew Morley (Deput
Head)

Establishing and maintaining links with external agencies/other hg Jill Fraser  (Learnin

professionals Mentor)

Policy development and review, including consultation ¢ Amanda Lightfoot (Head

dissemination and Andrew Morley
(Deputy Head)

Implementation of the policy; monitoring and assessing | Amanda Lightfoot (Head
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effectiveness in practice

Managing child protection/safe guarding issues Amanda Lightfoot (Head

Establishing and maintaining links with parents/carers Amanda Lightfoot Head)
and Deborah CarteRHE
Champion)

Liaising with link schools to ensure a smooth transition Jill Fraser  (Learnin
Mentor)

Liaising with the media Red Kite Learning Trust

10.Language

Pupils will be taught the anatomical terms for body parts. Slangveryday terms used in certain
soci al circles wildl be discussed; this wild.l
language to use. This will be shared with parents/carers before it is delivered in class through
information events

Agreedlist of vocabulary used in school:

Vocabulary(list of examples but not exhaustive):

Puberty, Conception, Pregnancy, Birth, Ovary, Ovum, Egg, Fallopian tube, Womb,
Menstruation, Period, Vagina, Vulva, Labia, ClitdBisasts,Cervix, OestrogenPenis,
Foreskin, Testicles, Scrotum, Epididymis, Sperm, Sperm ducts, Prostate gland, |
Ejaculation, Erection, Wet dream, Testosterone, Sexual intesep®Penetration, Make
Love, Pleasure, Egg, Ovum, Foetus, Zygote, Embryo, Umbilical Awmiptic fluid,
Placenta, Amniotic sac, Cells, Contractions, Disease, Infection, Love, Relationship,
Marriage, Support, Caring, Loving, Consent, Heterosexual, Gay, Transgender, |
Bisexual, Homophobic, Transphobic, Biphobic, Homophobia, TransphBighobia,
LGBT+

We will alert parents as to when anatomical terms are likely to be used in class. However, we might
need to use the terms at other times, such as when dealing with incidents of misuse or
disrespectful language.

We will consider how pufg who are new to English will be supported in accessing and
understanding the language usedRiHessons.

Respectful Language

The use of respectful language which challenges sexism, homophobia and other forms of prejudice
will be established iRHBbut will have benefits for the whole school community, both in and out of
lessons; it helps to ensure we are a happy and healthy place to learn. Ofsted found that casual use
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of homophobic language in schools is often unchallenged (2618¢ always challengé. The

casual use of homophobic, biphobic and transphobic language in school will be challenged and
pupil s wil!/ be made aware that wusing the word
not be tolerated. To taekusetdhtbe wbaflf ‘ maght
way. '’

As a resul t, pupil s wild/l hear references to,
relationships as part of teaching and assemblies, for example when we talk about rights, respect or
relationships.

11. Answering questions

We acknowledge that potentially sensitive or controversial issues will arise as pupils will naturally
share information and ask questions. “"They wi
pertainingtosexorsexal ity which go beyond what’'s set o
acknowledge that children of the same age may be developmentally at different stages leading to
di ffering types of questions or behaviours.’

When spontaneous discussions arisesiguided in a way that reflects the stated school aims and
curriculum content forRHE As a first principle, we answer questions relating to taught, planned
curriculum for that age group to the whole class. We answer questions, where appropriate, relating
to areas beyond the taught, planned curriculum for that age group, in a sensitive and age
appropriate way, only to the pupil or pupils who have asked the question. If a member of staff is
uncertain about the answer to a question, or indeed whether theyusth@nswer it, they will seek
guidance from théDesignated Safeguarding Lead (Amanda Lightf@uiestions may be referred to
parents/carers if it is not appropriate to answer them in school. We will also use a question box
where questions may be asked arymnously.

When answering questions, we ensure that sharing personal information by adults, pupils or their
families is discouraged. Where a question or comment from a pupil in the classroom indicates the
possibilities of abuse or risk of harm, teachend pass this information to the designated person

for safeguarding and child protection, in line with school policy and procedures.

Staff training will include sessions on how to deal with difficult questions. Agreed phrases, where
appropriate, will beused in response to difficult questions. Phrases we will use exé/L. Ol y 2
FyasgSNI ljdzSadAzy 2y GKS O2yiSyd 2F GKAA fSaazy

WL OFyQl IFyagSN GKFG 1jdzSaGA2y Y odzi e2dz O2dzZ R

Ground rules are essential when discussing sensitive subject matters. Staff will establish clear
parameters about what is appropriate and inappropriate in a whabéss setting by for example:
[add/delete/amend as appropriate]
1 staff will set the tone by sgaking in a matteof-fact way
1 pupils will be encouraged to write down questions, anonymously if desired, and post them
in a question box or ask basket
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1 staff will have time to prepare answers to all questions before the next session, and will
choose no to respond in a whokelass setting to any questions that are inappropriate or
need oneto-one follow up

1 if a verbal question is too personal, staff will remind the pupils of the ground rules

1 if a question is too explicit, feels too old for a pupilnagpropriate for the whole class, or
raises concerns, staff will acknowledge it and promise to attend to it later on an individual
basis

1 staff will not provide more information than is appropriate to the age/developmental level
of the pupil

1 if staff are cocerned that a pupil is at risk of abuse, the designated teacher will be
informed and the usual child protection procedures followed

12.Key responsibilities foRHE
i) All staff

All staff will:

1 ensure that they are up to date with school policy and cuitim requirements regardinBHE

1 attend and engage in professional development training aroltdEprovision, including
individual and whole staff training/inset, where appropriate

i attend staff meetings to be introduced to any new areas of work and revienetfectiveness
of the approaches used

1 report back to the RHE Coordinator on any areas that they feel are not covered or
i nadequately pr ovRHgaVisidnoncludingrresbulces s chool ' s

9 encourage pupils to communicate concerns regarding tlerial, personal and emotional
development in confidence and listen to their needs and support them

T follow the school’s reporting systems if a
they feel they are not able to deal with alone

1 ensure that tleir personal beliefs and attitudes will not prevent them from providing balanced
RHEnN school

9 tailor their lessons to suit all pupils in their class, across the whole range of abilities, faiths,
beliefs, culture, gender identity and sexual orientationsjuding SEND

9 ask for support in this from the school SEND coordinator orRR&Coordinator, should they
need it

ii) Lead member/s of staff
The lead member/s of staff will receive training in their role and responsibilities. This supports them
toleadonte devel opment of the school’s policy anodo
This practice includes the curriculum and approaches to teaching and learning, as well as whole
school approaches to health and wellbeing
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The lead member/s of staff will:

1
1
1

develop the school policy and review it on a yearly basis

ensure all members of the governing body will be offered approptt&raining

ensure that all staff are given regular and ongoing training on issues relatiRglEas well as
how to deliver lessons on such issues

ensure that all staff are up to date with policy changes, and familiar with schooly paoilit
guidance relating t&eRHE

provide support to staff members who feel uncomfortable oreduipped to deal with the
delivery ofRHEO pupils

ensure thatRHES age appropriate and needisd across all year groups; this means ensuring
that the curriculum develops as the pupils do and meets their needs

ensure that the knowledge and information regardiR¢iEto which all pupils are entitled is
provided in a comprehensive way

support parent/carer involvement in the development of tRé{Ecurriculum

ensure that their personal beliefs, values and attitudes will not prevent them from providing
balancedRHEnN school

communicate freely with staff, parestcarers and the governing body to ensure that everyone
is in understanding of the school policy and curriculum RbE and that any concerns or
opinions regarding the provision at the school are listened to, taken into account and acted on
as appropriate

share t he s c h kBBwithgargnts/cakers s iorden to énsure they can support
this at home

communicate to parents/carers any additional support that is available from the school to
support them withRHEat home

iii) Governors

The governing bodas a whole plays an active role in monitoring, developing and reviewing the
policy and its implementation in school. The named link governoé&deguardings Pete Bellwho

works closely with, and in support of, the lead member/s of staff. When aspéd$iEappear in

the School Improvement Plan, a governor will be assigned to reflect on, monitor and review the
work as appropriate.

As well as fulfilling their legal obligations, the governing body will also make sure that:

= -4 4 —a -

all pupils make progress achieving the expected educational outcomes

the subjects are well led, effectively managed and well planned;

the quality of provision is subject to regular and effective-sgtluation;

teaching is delivered in ways that are accessible to all pupitsS&END;

clear information is provided for parents on the subject content and the right to request that
their child is withdrawn from appropriate areas
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1 the subjects are resourced, staffed and timetabled in a way that ensures that the school can
fulfil its legal obligations

iv) Pupils

All pupils:

1 are expected to attend the statutory National Curriculum Science elements ofRIHE
curriculum and the statutory Relationships Education and Health Education curriculum

1 should support one another with issues thatisa through RHEby, for example, alerting
relevant members of staff to any potential worries or issues

T wi || l'isten in class, be considerate of oth
ground rules that are set in class

1 will have the opportuity to talk to a member of staff, in confidence, regarding any concerns
they have in school related teHEor otherwise

T wi ||l be asked f or RHEmeJsiodterkly/aonuallamdebe expesteddd ° s
take this responsibility seriously; opimis on provision and comments will be reviewed by the
lead member/s of staff foRHEand taken into consideration when the curriculum is prepared
for the following year’s pupil s

v) Parents/carers

The role of parents i n t hderstahdingaldow latiensHips ie Vital.t h e
Parents are the first teachers of their children. They have the most significant influence in enabling
their children to grow and mature and to form healthy relationships.

The school willadd/amend/delete as apropriate]

1 work closely with parents/carers when planning and deliveRitE

1 ensure that parents/carers know what will be taught and when, and clearly communicate the
fact that parents have the right to request that their child be withdrawn from somdlamf @ex
education delivered as part ®&HE

1 give parents/carers every opportunity to understand the purpose and content of Relationships
Education andRHE

9 communicate and give opportunities for parents/carers to understand and ask questions about
theschm| ' s approach help increase confidence i

9 build a good relationship with parents/carers on these subjects over time by inviting parents
into school to discuss what will be taught, address any concerns and help support them in
managing convesations with their children on these issues

1 encourage parents/carers to create an open home environment where pupils can engage,
discuss and continue to learn about matters that have been raised thrRltfh

9 will reach out to all parents, including those avlare hard to engage, recognising that a range
of approaches may be needed for doing so
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The right to withdraw

Parents/carers cannot withdraw their child from the statut@m®x education content included in
National Curriculum for Science which includesntent on human development, including
reproduction. Parents/carers also cannot withdraw their child from Relationships Education or
Health Education because it is important that all children receive this content, covering topics such
as friendships, howat stay safe and pubertydowever, they do have the right to request that their
child be withdrawn from some or all of sex education delivered as part of thestaintory RHE
delivered as part of the PSHE curriculum.

Requests for withdrawal should be toun writing using the form found in Appendix 3 of this policy
and addressed to the headteacher. Before granting any such the head teacher will discuss this
request with parents/carers and, as appropriate, with the child to ensure that their wishes are
understood and to clarify the nature and purpose of the curriculufithis process will be
documented to ensure a record is kept.

The head teacher will also discuss with parents/carers the benefits of receiving this important
education and any detrimental ef€ts that withdrawal might have on the child. This will include

any social and emotional effects of being excluded, as well as the likelihood of the child hearing
their peers’ version of what was said iha the
teacher.

RHESs a vital part of the school curriculum and supports child development and we strongly advise
parents/carers to carefully consider their decision before withdrawing their child from this aspect
of school life. It is acknowledged howevérat the final decision on the issue is for the
parents/carers to take and the child and family should not be stigmatised for the decision.

The school provides an information leaflet to parents/carers to provide further information on
understanding Rel@nships Education. Support materials for home use will be offered. The
school s arrangement sRHEwerfor gupilpto joirs a closely reldtedaaged f r
class and be provided with a worthwhile alternative PSHE activity to complete indepiiynd

13. Staff Support & CPD

It is important that all staff feel comfortable to deliv&HElessons. The school provides regular
professional development training in how to deliM@HE Staff, including noteaching staff, CPD
needs are identified and mehtough the following ways:

1 an audit of staff CPD needs will be completed each year or at appropriate times throughout the
year

i training and support is organised hlye Headwho may choose to liaise witthe Learning
Mentor

1 staff will be offered genericRHEraining which includes sessions:@onfidentiality, creating a
ground rules, handling controversial issues, responding to awkward questions , an introduction
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to the rationale of why teachingRHEis so important, current law and guidance, leiag
outcomes and school policy

1 staff involved in the delivery of issues seen as potentially more sensitive will be offered
appropriate training to encourage confidence in dealing with matters of confidentiality, child
protection, sensitive issues and potentyatlifficult questions

71 the Health and Wellbeing Service will support in meeting staff CPD needs thRegliKite
Learning Trust Human Resources

1 the school nlRHEwiIll provide support and resources around aspectfRéfEthrough Cluster
Support

14. RHEProvision

Statutory aspects of Sex Education within the National Curriculum Science

All schools must teach the following as part of the National Curriculum Science; parents/carers do
not have the right to withdraw their child/children from this.

National Curriculm Science:

Key Stage 1.
1 identify, name, draw and label the bag
parts of the human body and say whij
part of the body is associated with eaj

Key Stage 2:
1 describe the differences in the life cycl
of a mammal, an amphibian, an inse
and a bird

sense

notice that animals, including human
have offspring which grow into adults
describe the importancdor humans off

describe the life process of reproductig
in some plants and animals

describe the changes as humans deve
to old age

hygiene

Statutory aspects of Relationships Education:

Families and 1
people who
care for me q

that families are important for children growing up because tf
can give love, security and stability.

the characteristics of healthy family life, commitment to ec
other, induding in times of difficulty, protection and care fi
children and other family members, the importance of spend
time together and sharing e
T that ot her s’ families, ei tl
sometimes look different frontheir family, but that they shoulc

Page | 15



respect those differences a
are also characterised by love and care.

Caring
friendships

how important friendships are in making us feel happy ¢
secure, and how people choose améke friends.

the characteristics of friendships, including mutual respe
truthfulness, trustworthiness, loyalty, kindness, generosity, trt
sharing interests and experiences and support with proble
and difficulties.

that healthy friendships are m®itive and welcoming toward
others, and do not make others feel lonely or excluded.

that most friendships have ups and downs, and that these
often be worked through so that the friendship is repaired
even strengthened, and that resorting to viotanis never right.
how to recognise who to trust and who not to trust, how
judge when a friendship is making them feel unhappy
uncomfortable, managing conflict, how to manage the
situations and how to seek help or advice from others, if neec

Respectful
relationships

the importance of respecting others, even when they are v
different from them (for example, physically, in charact
personality or backgrounds), or make different choices or h
different preferences or beliefs.

practical seps they can take in a range of different contexts
improve or support respectful relationships.

the conventions of courtesy and manners.

the importance of seffespect and how this links to their ow
happiness.

that in school and in wider society thean expect to be treate:
with respect by others, and that in turn they should show c
respect to others, including those in positions of authority.
about different types of bullying (including cyberbullying), 1
impact of bullying, responsibilities obystanders (primarily
reporting bullying to an adult) and how to get help.

what a stereotype is, and how stereotypes can be uni
negative or destructive.

the importance of permissioseeking and giving in relationshij
with friends, peers and adults.
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Online
relationships

that people sometimes behave differently online, including
pretending to be someone they are not.

that the same principles apply to online relationships as to ¢
to-face relationships, including the importance of respect
others online including when we are anonymous.

the rules and principles for keeping safe online, how to recog
risks, harmful content and contact, and how to report them.
how to critically consider their online friendships and source:
information ircluding awareness of the risks associated v
people they have never met.

how information and data is shared and used online.

Being safe

what sorts of boundaries are appropriate in friendships w
peers and others (including in a digital context).

about the concept of privacy and the implications of it for bc
children and adults; including that it is not always right to ke
secrets if they relate to being safe.

t hat each person’s body bel
between appropriate andniappropriate or unsafe physical, ar
other, contact.

how to respond safely and appropriately to adults they n
encounter (in all contexts, including online) whom they do |
know.

how to recognise and report feelings of being unsafe or fee
bad aboutany adult.

how to ask for advice or help for themselves or others, anc
keep trying until they are heard.

how to report concerns or abuse, and the vocabulary
confidence needed to do so.

where to get advice e.g. family, school and/or other sources

Statutory aspects of Health Education (which applyRb1E

Health and
prevention

1 about personal hygiene and germs including bacteria, viruses,

they are spread and treated, and the importance of handwashi

Changing
adolescent
body

1 key fad¢s about puberty and the changing adolescent bo

particularly from age 9 through to age 11, including physical
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emotional changes.
1 about menstrual wellbeing including the key facts about |
menstrual cycle.

Non-statutory RHEprogramme
Add in hee any additional, norstatutory RHEoutcomes or reference if added to appendix.

The needs of pupils

We recognise that an interactive approach ReEwill better develop the skills of our pupils and
also that it is more likely to meet their needs. We ilweopupils in the planning, development and
evaluation of theiRHEN ways appropriate to their age, stage and development.

We will involve pupils through:
guestionnaires/surveys (e.g. the My Health My School Survey)

use of theRHEconsultation toolkit

pre and post assessment activities RIHE

school council meetings

full class consultation activities which ensure all pupils have a voice in the process

= =4 4 -4

Topics to be covered

RHEneeds to start early so that children learn about different kinds of retethips like families

and friendships and so they can recognise if other people make them feel uncomfortable or unsafe.
Lots of children start puberty before they leave primary school so it is important that all pupils
know what to expect before it happenk is good to have somigHEN every year of primary school

as it helps pupils to learn progressively as they mature and revisit the subject on a regular basis, to
reinforce learning and provide opportunities to ask further questions.
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Content Overview

YEAR TOPIC LEARNING INTENTIONS
YEAR TWO GIRLS AND BOYS Children learn:
FEMALES AND MALES « to understand and respect the differences
between people
HUMANS AND ANIMALS - about gender stereotypes
- About the biological differences between males
and females

« about the key stages in the human life-cycdle

YEAR FOUR GROWING AND CHANGING Children learn:
OR FIVE - about how we grow and change through the human
PUBERTY hfe-cycle

- about the physical changes associated with puberty

- how puberty can affect our emotions and behaviour and
how to deal with this

- to feel able to ask and answer questions

YEAR FIVE BUILDING GOOD RELATIONSHIPS | Children learn:

OR SIX - what values are important to them in relationships
SEXUAL RELATIONSHIPS « about human reproduction in the context of the

human life-cycle

CONCEPTION AND PREGNANCY - about how a baby is made and grows

- about the roles and responsibilities of carers and parents
- to know where to get help and advice

. P

Delivery of RHE

Pupils receive their entittement foRHEthrough a spiral curriculum, in timetabled slots, which
demonstrates progression. THRHEprogramme is delivered through a variety of opportunities
including:

designatedRHEiIme

school ethos

cross curriculalinks e.g. science
assemblies

== =4 4 A
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Inclusion, equality and diversity
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We are required by law to complyitlv relevant requirements of thé&quality Act 2010All pupils

are entitled to qualityRHEhat helps thembuild confidence and a positive sense of self, and to stay
healthy. We include all pupils regardless of their age, sex, race, disability, religion or belief, gender
reassignment, or sexual orientation.

All classes include pupils with different abilitieadaaptitudes, experiences, religious/cultural
backgrounds, gender and sexual identities. To encourage pupils to participate in lessons, teachers
will ensure content, approach and use of inclusive language reflects the diversity of the school
community anchelps each and every pupil to feel valued and included in the classroom.

We promote the needs and interest of all pupi
take into account all needs of the pupils to ensure all can access tiRHBEfirovision. We promote

social learning and expect our pupils to show a high regard for the needs of oRiIdEss an
important vehicle for addressing controversial and sensitive issues and ensuring equal
opportunities for all.

wSall2yRAY 3 RHHedrddmdeddst Q RA DS
Considerations will be made for:
1 religious and cultural diversity

differing gender needs and abilities, including SEND

diveRHEsexuality of pupils

homophobic/transphobic/biophobic bullying and behaviour

pupil’ s age andnalmhtyiyi cal and emot i
pupils who are new to English

=4 =4 4 4 2

Ethnicity, religion and cultural diversity:

Our policy values the different backgrounds of all pupils in school and, in acknowledging and
exploring different views and beliefs, seeks to promote respect and nstaieding. WWe encourage
respect for all religions and cultures. We do not ask pupils to represent the views of a particular
religious or cultural group to their peers, unless they choose to do so.

Single gender groups:

Our policy is sensitive to the negdf different groups. For some pupils, it may be more appropriate

for them to be taught particular topics in single gender groups. We will consult parents/carers and
pupils both on what is included, and on how it is delivered. This will help pupils aitdamilies to
establish what is appropriate and acceptable for them. Working in single gender groups can
considerably ease concerns abdRHE and help to ensure that pupils receive tRHEto which

they are entitled. Single gender groups can also hedysband girls to feel safer and less
embarrassed about airing issues and discussing relationships. Where single gender groups are used
for pupils, they will always be given time after the sessions to come together in a controlled
environment to share andiscuss what they have learnt, before leaving the classroom.

Special educational needs and disabilities (SEND):
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf

RHEhelps all pupils understand their physical and emotional development and enable them to
make positive decisions in their lives. We ensurat tall pupils receiv®@HEand we offer provision
appropriate to the particular needs of our pupils, taking specialist advice where necessary. Staff will
differentiate lessons to ensure that all members of the class can access the information fully. The
school will use a variety of different strategies to ensure that all pupils have access to the same
information.

Some pupils will be more vulnerable to abuse and exploitation than their peers, and others may be
confused about what is acceptable public beiwairr. These pupils will need help to develop skills to
reduce the risks of being abused and exploited, and to learn what sorts of behaviour are, and are
not, acceptable.

Where a pupil is receiving SEN support, schools should talk to parents regulady ¢tear
outcomes and review progress towards them, discuss the activities and support that will help
achieve them, and identify the responsibilities of the parent, the pupil and the school. Schools should
meet parents at least three times each year.

These discussions can build confidence in the actions being taken by the school, but they can also
strengthen the impact of SEN support by increasing parental engagement in the approaches and
teaching strategies that are being used. Finally, they can proes$ential information on the
AYLIOG 2F {9b &dzlL2NI 2dziaARS aoOKz22ft FyR lyé |
SEND Code of Practice; P5 years, 2014

Lesbian, Gay, Bisexual, Transgender and Plus (LGBT+):

We have a clear duty under the Equality Act 2010 ieuge that our teaching is accessible to all
pupils, including those who are lesbian, gay, bisexual, transgender or + (LGBT+). |IRthESWE
foster good relations between pupils, tackle all types of prejudice, including homophobia, and
promote undersanding and respect, enabling us to meet the requirements, and live the intended
spirit, of the Equality Act 2010.

We will deal sensitively and honestly with issues of sexual orientation and identity, answer
appropriate questions and offer support. Pupiishatever their developing sexuality or identity,

need to feel thatRHES relevant to them. Teachers will never assume that all intimate relationships

are between opposite sexes. Information will be inclusive and will include LGBT people in stories,
scerariosandrolepl ays. We will ensure all pupils can e
of view, and a variety of activities, including practical tasks, discussions, group activities and
competitions. We will also ensure that our teaching issséwve and age appropriate in approach

and content.

Pupils who are new to English
The school will take into account the language skills of individual pupils, ensuring that all pupils
have equal access to tiRHEprovision and resources.

Resources
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We wse primarilyYou, Me and PSHE (Islington Council) and Living and Growing (Chaameetig
resources recommended withithem. We will focus on the needs of the pupils and our planned
learning objectives. We select carefully resources which meet thesecilgs. We evaluate
carefully teacher resources, leaflets, online resources and videos before using them (see checklist
below).

We wuse <children’ s b oftios extemsivelyhwithin iowRHEpoogramane.d n o
Teachers will always read and ass the books before using them to ensure they are appropriate

for the planned work. They will also consider the needs and circumstances of individual pupils in
class when reading texts, in case they need to have a preparatory conversation with a poigl bef

the teaching takes place, for instance.

Resources we will use f&HEare:
1 Channel 4 Living & Growing series
http://www.fpa.org.uk/schoolsandteachersbnline-sre-and-psheprimary-schools
1 You, Me, PSHEHEplans and resources (available from the Health and Wellbeing Service)

i) Learning environment and additional nenegotiable ground rules

Staff are careful to ensure their personal beliefs and adi#si do not influence the teaching BHE

To this end, ground rules have been agreed to provide a framework of common values within which
to teach. There are clear parameters as to what will be taught in a wtlats setting, and what

will be dealt with m an individual basis.

In addition to the ground rules used in PSHE, we will developnegotiable ground rules for
lessons and discussions relatedR&IE If pupils are to benefit fully from aRHEprogramme, they

need to be confident speakers, goodtdisers and effective, sensitive communicators. When the
needs of pupils are analysed, of overriding importance are two key areas: they need to feel safe and
be safe. Additional, noenegotiable ground rules will help staff to create a safe and relaxed
envionment in which they do not feel embarrassed or anxious about unexpected questions or
comments from the pupils. They also reduce the possibility of inappropriate behaviour and the
disclosure of inappropriate personal information.

Our additional, nomegotiable ground rules are:

T Confidentiality: “what i s said in the roo
something which could be harmful or put them at riskthen will have to pass the
information on to help keep them safe

T 't s not sOnal questiona af kachpother or the teacher but we can put questions
in the box for later.
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T Don’t use names: i f you want to ask about
speak in the third person aboutn ‘Is'omeohe:
about/ read about’

We will try to only ask questions related to what we are learning in the lesson.

We will use the anatomical terms for the sexual body parts.

It is ok to say pass / not join in.

We will respect different opinions, situationsk&ckgrounds.

= =4 -4 A

We will develop the ground rules through discussion and circle time activities.

i) Assessment, recording and reporting RHE

We assess pupRHEis line wite approaicheg used rin the rest of the curriculum
(including assessmenoif learning). We report to parents/carers at the end of the school year on
pupil s’ |l earni nRHEand progress within

Assessment methods:
1 baseline or preassessment (essential for neelésl RHE

needs assessment is used to identify existing knowledgeskitid of pupils

assessment is built into theHEprogramme to inform planning

summative assessment takes place at the end of each unit

pupil selfassessment is used where appropriate

assessment focuses on knowledge as well as skill development andiegtitu

teachers will keep a note of pupils who have missed some or the entire module due to
absence from school

= -4 4 4 -8 -9

iii) Monitoring and evaluation

Monitoring activities:
9 recording of pupil attendance iRHHessons
effective PSHE leadership with a system of lesdim®ervations and peer support
a system for regular review of tHRHEpolicy and programme
pupil and staff interviews/questionnaires
pupil/staff/parent surveys
scrutinising staff planning

= -4 4 —a -

Evaluation activities:
9 teacher and pupil evaluation of lessongijts and the overalRHEprogramme

9 teacher and pupil evaluation of resources
9 evaluation of contributions of external partners
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1 feedback and evaluation by pupils
15. Safeguarding and Child Protection

Through Relationships Education (aRdHE, we will teach pujs the knowledge they need to
recognise and to report abuse, including emotional, physical and sexual abuse. This will be
delivered by focusing on boundaries and privacy, ensuring young people understand that they have
rights over their own bodies. Thisillvalso include understanding boundaries in friendships with
peers and also in families and with others, in all contexts, including online.

Pupils will be taught how to report concerns and seek advice when they suspect or know that
something is wrong. tAall stages it will be important to balance teaching children about making
sensible decisions to stay safe (including online) whilst being clear it is never the fault of a child who
is abused and why victim blaming is always wrong. These subjects conmpletealth Education

and as part of a comprehensive programme and whole.

Children have the right to:

1 sayno
1 respect their own body
1 speak out and know that someone can help

When teaching any sensitive issue young people may give cause for concernltdlaeglaware of
our safeguarding arrangements and procedures. If the school has any reason to believe a pupil is at
risk, advice from Leeds Child Protection Team will be sought.

We recognise that children are capable of abusing their peers and that @e@eer abuse can
manifest in many different ways, including -ine bullying, sharing inappropriate images,
initiation/hazing (an activity expected of someone joining or participating in a group that
humiliates, degrades, abuses or endangers them, rdgasdf a person’s willingness to participate)
and inappropriate/harmful sexual behaviours.

Our use of the anatomical terms for body parts helps to ensure that children are able to describe
abusive behaviours if they need to.

Ground rules at the start adessions help to establish and maintain a safe learning environment;
this is important for good learning to take place, and also contributes to effective safeguarding.

16. Confidentiality in the context oRHHessons

The nature ofRHEmeans that pupils magisclose personal information that staff will respond to
appropriately. The classroom is never a confidential place to talk, and that remains tRI¢EnN

Pupils will be reminded that lessons are not a place to discuss their personal experiences and
isstes, or to ask others to do so, through the establishment of ground rules. Any visitor to the
classroom will be bound by the school’”s polic
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or their organisation has, a different policy. We will makeesusitors are aware of this, and make
sure there are enough opportunities for pupils to access confidential support after the lesson if they
need it.

Any information disclosed to a staff member or other responsible adult, which causes concern
aboutthechi I d’ s safety, wi || be communicated to
always within 24 hours, in line with our safeguarding and child protection policy.

If a pupil tells a health professional, such as the schoBHE something personain a oneto-one
basis outside of the <classroom, our school
that person can keep that information confidential, or whether they need to seek help, advice, or
refer to someone else. We will also sigsppupils and their families, where appropriate, to on and
offline community, health and counselling services so pupils know where to go for confidential help
and advice.

S

Techniques used in school to minimise the chance of pupils making a disclosur&kEmsson
include:
1 depersonalising discussion
puppets
using role play to “act out
appropriate DVDs and TV extracts
case studies with invented characters
visits to/from outside agencies

scenari os
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17.Liaison with other schools

How does the school ensureansistent approach to the deliveryRHEacross therust?

Does the school liaise with the local secondary schools to ensure progression from primary to
secondary school?

18. Support

We hope that pupils will feel safe in the school environment to talkahy member of staff in
confidence about any areas of concern regarding their personal, social or emotional development,
including matters raised by, or relating tBRHE We promote the school ethos as one of inclusion
and acceptance throughout all area$ school activity and hope that pupils respond to this by
feeling comfortable to ask questions and continue their learning bothamd outside of the
classroom.

Support for LGBT pupils

Any matters arising relating to pupils, parents/carers and/or staffi &GBT can be supported
through our Learning Mentor and wider advice from NSPCC/Child Line.
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19. Advice and treatment

There is no reason for staff to expect to be
status, and no person will be discrimindt@against because of this if there is a disclosure of this
type of information.

T h e s dilstaid policgcovers protection for all school members against infection from blood
borne viruses.

20.Complaints

Parents/carers who have complaints or concerngareling theRHEprovision should contact the
school and follow the school’s complaints pol

21.Liaison with local media
Please contact the press and media office on: 0113 378 6007

22.Local support available to schools

The Health and Wellbeing Service cdfeiosupport through training, bespoke lessons and in school
advisory sessions.

Further information on the above training, as well as how to book, can be found at:
www.schoolwellbeing.co.und www.leedsforlearning.co.uk

23.Local and national websites

Healthy relationships, sexual consent, exploitation and abuse:

1 Information about FGM can be found siww.forwarduk.aq.uk

1 Good practice examples and guidance on consswmw.psheassociation.org.uk/consent

1 Home Office guidance; this is abub#tp://thisisabuse.direct.gov.uk/

1 Child Exploitation and Online Protection (CEOP) has produced a series of resources which
are available atwww.ceop.police.uland www.thinkuknow.co.uk

T Br ook has produced a Traffic Light Tool t
sexual behaviours are healthy or unhealtisww.brook.org.uk/trafficlights

9 Ask Brook about relationships, s&f and risks, available atww.brook.org.uk/shop

1 Alright Charlie- Blast have designed this CSE resource in consultation with CSE
professionals, primary schools teachers and children in years 5 and 6 innpréctzools.
This resource is designed for use with children agdd 9 primary schools and aims to
highlight the warning signs of grooming in an age appropriate way.
https://basisyorkshire.org.uk/resource/alrightharliecseprimary-schootresource/

Violence within relationships:
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http://www.schoolwellbeing.co.uk/
http://www.leedsforlearning.co.uk/
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http://thisisabuse.direct.gov.uk/
http://www.ceop.police.uk/
http://www.thinkuknow.co.uk/
http://www.brook.org.uk/traffic-lights
http://www.brook.org.uk/shop
https://basisyorkshire.org.uk/resource/alright-charlie-cse-primary-school-resource/

1 The Against Violence and Abuse Project provides further information, advice and guidance:
www.avaproject.org.uk

1 Rape Crisis provides help and advice to those affected by rape, sexual violence and child
sexual abusenww.rapecrisis.org.uk

1 Providing support to people in the Leeds Districtost lives have been affected by
domestic violence and abuskttp://www.behind-closeddoors.org.uk/
Teaching about pornography:

1 Growing Up Safe, from Big Talk Education, for primary schools:
http://www.bigtalkeducation.co.uk/resourcefor-primaries.html
Teaching about sexting:

1 The NSPCC has produced resources to make it easier for children to get help about sexting:
http://www.childline.org.uk/explore/onlinesafety/pages/sexting.aspx

1 Big Talk has produced resources to help primary school teachers discuss a range of difficult
issues — includng sexting and explicit images — with  children:
http://www.bigtalkeducation.co.uk/resourceor-primaries.html

1 CEOP (Child Exploitation and Online Protection) has develapes.thinkuknow.co.uk
which contains a number of resources exploring the risks children face online, including two
films that address sexting issues: Exposed and First to a Million.

9 Brook has produced a leafledrfyoung people called Ask Brook about relationships, safety

and risk, which addresses on and offline safety and is supported by CEOP:
http://www.brook.org.uk/shop
InclusiveRHE

1 Stonewall has produced a seriepacks and information for schools. Details are available
at: www.stonewall.org.uk

1 Brook has produced packs to help those who work with RKEgroups of children,
available atwww.brook.org.uk/shopincluding:
Local sources of support:

www.schoolwellbeing.co.uk

www.healthyschools.org.uk

www.leedsforlearning.co.uk
http://www.leeds.gov.uk/phrc/Pages/default.aspx
www.leeds.ov.uk/phrc/Pages/publichealth-training.aspx
https://www.leedsscp.org.uk/Home
http://leedssexualhealth.com
http://www.themarketplaceleeds.org.uk/
http://mesmac.co.uk/

https://www.mindmate.org.uk/

National sources of support:
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http://www.avaproject.org.uk/
http://www.rapecrisis.org.uk/
http://www.behind-closed-doors.org.uk/
http://www.bigtalkeducation.co.uk/resources-for-primaries.html
http://www.childline.org.uk/explore/onlinesafety/pages/sexting.aspx
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http://www.thinkuknow.co.uk/
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http://www.stonewall.org.uk/
http://www.brook.org.uk/shop
http://www.schoolwellbeing.co.uk/
http://www.healthyschools.org.uk/
http://www.leedsforlearning.co.uk/
http://www.leeds.gov.uk/phrc/Pages/default.aspx
http://www.leeds.gov.uk/phrc/Pages/public-health-training.aspx
https://www.leedsscp.org.uk/Home
http://leedssexualhealth.com/
http://www.themarketplaceleeds.org.uk/
http://mesmac.co.uk/
https://www.mindmate.org.uk/

http://www.nhs.uk/Livewell/Sexualhealthtopics/Pages/Sexuahealth-hub.aspx
https://www.brook.org.uk/
http://www.fpa.org.uk/
http://www.sexeducationforum.org.uk/
https://www.pshe -association.org.uk/
http://www.stonewall.org.uk/
http://www.bodysense.org.uk/
www.riseabove.org.uk
http://www.nat.org.uk/
https://www.nspcc.org.uk/
https://www.childline.org.uk

24.Local and national references

Statutory quidance: Relationships education, relationships and sex educRititi dnd health
education

Keeping children safe in Education

Respectful School Communities: Self Review and Signposting Tool

Behaviair and Discipline in Schools

Equality Act 2010: advice for schools

SHID Code of Practic8-25 years

Alternative Provision

Mental Health & Bbkaviour in Schools

Preventing Bullyin¢including cyberbullying)

Sexual violence and sexual assment between children in schools

The Equality and Human Rights Commission Advice and Gui(@ovedes advice on avoiding
discrimination in a variety of educational contexts)

Promoting Fundamental British Values as part of SMSC in s¢homlance for maintained schools
ONLINEY20AYy3 o6F&AA0 AYLRNIIYG . NAGAAK @OFfdzsSa | a
(SMSC)

SMSC requirements for independent sch{gsdance for idependent schools on how they should
support pupils' spiritual, moral, social and cultural development).

National Citizen Servigriidarce for schools
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http://www.nhs.uk/Livewell/Sexualhealthtopics/Pages/Sexual-health-hub.aspx
https://www.brook.org.uk/
http://www.fpa.org.uk/
http://www.sexeducationforum.org.uk/
https://www.pshe-association.org.uk/
http://www.stonewall.org.uk/
http://www.bodysense.org.uk/
http://www.riseabove.org.uk/
http://www.nat.org.uk/
https://www.nspcc.org.uk/
https://www.childline.org.uk/
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://educateagainsthate.com/school-leaders/?filter=guidance-and-training-school-leaders
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/alternative-provision
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
https://www.gov.uk/government/publications/preventing-and-tackling-bullying
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/374850/Cyberbullying_Advice_for_Headteachers_and_School_Staff_121114.pdf
https://www.gov.uk/government/publications/sexual-violence-and-sexual-harassment-between-children-in-schools-and-colleges
https://www.equalityhumanrights.com/en/advice-and-guidance
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/380595/SMSC_Guidance_Maintained_Schools.pdf
https://www.gov.uk/government/publications/regulating-independent-schools
https://www.gov.uk/government/publications/national-citizen-service-guidance-for-schools-and-colleges

Brook, the PSHE Association and fREIE Forum (2014)RHE (RHE for the 21st Century;
Supplementary advice to tiRHESuidance DfEE (0116/2000)

National curriculum in England: framework for key stages 1 to 4

National Curriculum in England: Sciepcogrammes of studigeystages 1 4

Education Act (1996) Crown copyright

Education Act (2002) Crown copyright

Education and Inspections Act (2006 :ti®a 38, Crown copyright

Education and Inspections Act 2086&ction 40, Crownopyright

HM government (2016) Mulagency practice quidelines: Female Genital Mutilation, Crown
copyright

Learning and I8lls Act (2000), Section 148, Crown copyright

NCB: Assessment, Evaluation and Sex and Relationships Education

hTaGSR o6nHnmMol Wb2i &S F22R Sy2dAKT LISNE2Y!f X

Optimus EducationSex and relationship education policy

Writing yourRHBpolicy: guidance from the PSHE Association

{ SE 9RdzOF A2Y C2NMHzZY SdHAmMooOoOY [SGoa 3ISd AhG NN
reviewing theiRHENCB

Sex Educationofum (2010) Curriculum designtap]l S Q& 2 2NJ ¢23S 3 KSNJ

Statutory Instrument 2012 No. 1124, Education, England, The School Information (England)
(Amendment) Requlations 2012, Crown cagi

APPENDIX la Checklist prior to visit
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http://www.sexeducationforum.org.uk/resources/RSE-advice-for-schools.aspx
http://www.sexeducationforum.org.uk/resources/RSE-advice-for-schools.aspx
https://www.gov.uk/government/publications/national-curriculum-in-england-framework-for-key-stages-1-to-4/the-national-curriculum-in-england-framework-for-key-stages-1-to-4
https://www.gov.uk/government/publications/national-curriculum-in-england-science-programmes-of-study
http://www.legislation.gov.uk/ukpga/1996/56/contents
http://www.legislation.gov.uk/ukpga/2002/32/contents
http://www.legislation.gov.uk/ukpga/2006/40/contents
http://www.http/www.legislation.gov.uk/ukpga/2006/40/section/38.gov.uk/ukpga/2006/40/section/38
https://www.gov.uk/government/publications/multi-agency-statutory-guidance-on-female-genital-mutilation
https://www.gov.uk/government/publications/multi-agency-statutory-guidance-on-female-genital-mutilation
http://www.legislation.gov.uk/ukpga/2000/21/section/148
https://www.jkp.com/uk/assessment-evaluation-and-sex-and-relationships-education-2.html/
https://www.gov.uk/government/publications/not-yet-good-enough-personal-social-health-and-economic-education
https://www.optimus-education.com/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/writing-your-rse-policy-guidance-pshe-association
https://www.jkp.com/uk/let-s-get-it-right-2.html/
https://www.jkp.com/uk/let-s-get-it-right-2.html/
https://www.jkp.com/uk/let-s-work-together-2.html/
http://www.legislation.gov.uk/uksi/2012/1124/made
http://www.legislation.gov.uk/uksi/2012/1124/made

Checklist for schools and agencies

TIME AND PLACE

Date(s) of Involvement: Time:

From to

Number of days / weeks:

Venue / room(s): Agency arrival time:

Room Layout: Agency to be greeted by:

Equipment required to be provided by th Session plans:
school:

Attached: yes / no

To be forwarded to:

PEOPLE

Page | 30




School:

Contact details:

Agency name:

Specialism:

School address:

Tel No:

Email:

Agency address

Tel No:

Email:

Child protection teacher:

Learning mentor / other contact:

Agency contact:

Other Contact:

Teachers to be involved:

Do parents/carers need to be consultg
before the session? yes/ no

Have disclosure / confidentiality procechs
been discussed? yes/no

Other policies for consideration:

Is the school satisfied with the agencies L
/ liability arrangements? yes / no

Number of pupils:

Learning needs:
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Key Stage:

Year Group:

Other / individual needs:

Intended learning otcomes:

What has been taught previously?

How will the work be continued?

How will skills and progress be assessed?

Who will be present?

How will they support the session?

How does the work support the CPD
teachers e.g. team teaching?

Do daff require / want any additional
training? yes/no

How will the effectiveness of the session
evaluated by pupils?

How will the effectiveness of the session
evaluated by adults?

Which routes for referral, procedures ar
services will pupilbe signposted to?
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AGREEMENTS

Have any expenses been agreed to?

yes/no

Checklist completed by:

Designation:

Date:

Meeting carried out: in person / by phone / other (please circle)

APPENDIX 1b Checkilist

During & after visit

Jont Evaluation Form
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Please fill this in together where possible

Aim of session:

Session date:

Time:
Agency: Year group:
School: Class:
Question Scale | How do you know?
1-10

1.How well did the programm
meet the needs of the pupils?

2.How wel has the work
developed the skills of pupils
manage their wellbeing?

3.How well has the inpu
contributed to the RHE
programme?

4.Has there been an impact ©
staff skills and confidence?

5.How well did the preplanning
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support the session / ii®

6.How will be the work be
continued and / or adopted intc
the Schemes of Work next year

7.Were there any elements that could be improved in the future?

8. Any other comments?

Please keep a copy for your records.

APPENDIX 2
Dear ... ,
OurPSHE&HE N2 INJ YYS Ay . SIFN X K
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We believe that promoting the health and wéking of our pupils is an important part of their
overall education. We do this through our Personal, Social and Health Education (PSRHHE cou
This boks at many topics including all kinds of relationships, physical / emotional health and living
in the wider world. The aim of the PSHE RélEis to help our pupils make safe and informed
decisions during their school years and beyond.

Sex and RelationghEducationRHE is an important part of the PSHE €3E We will be teaching
lessons abouRHEIi n t he ... term whi ch (pubelty relationshlpsiah@ t o
communication skills; Child Sexual Exploitation (F8B)ale Genital MutilatiofFGM); body image;
sexting and social media; domestic violence, consBuiring the coRHE pupils will be able to ask
questions, which will be answered factually and in an age appropriate manner. Each pupil's privacy
will be respected, and no one will lasked to reveal personal information.

Some parts oRHEare compulsory these are part of the National Curriculum for Science. Parents
can withdraw their children from all other parts BHEf they wish to do so. However, we believe

that the presentaton of sexual images in social and other media make it important that all young
people have a place to discuss pressures, check facts and dispel myths. Even if a child is withdrawn,
many pupils will discuss such issues with each other outside the classfrgomrather than hear

about the content secondhand, we hope all children will have the opportunity to take part in our
carefully planned lessons.

Many parents and parentelated organisations support good qualRHEN school. Parents are the
most impotant educators of young people in personal issues and many welcome the support that
school can offer to supplement their home teaching.

You may find that your child starts asking questions about the topic at home, or you might want to
take the opportunityto talk to your child about issues before the work is covered in school. If you
have any queries about the content of the programme or resources used, please do not hesitate in
contacting me at school. All materials used are available for you to browsaghrshould you so
wish.

Yours sincerely,

Appendix 3: Parent form: withdrawal from sex education witRIHE
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TO BE COMPLETED BY PARENTS

Name of child Class
Name of Date
parent

Reason for withdrawing from sex education within relationships sex education

Any other information you would like the school to consider

Parent
signature

TO BE COMPLETED BY THE SCHOOL

Agreed actions
from
discussion
with parents
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Appendix 4 Parent information letter from the government

Understanding Relationships and Health Education in

your child’s primary school: a guide for parents

We want all children to grow up healthy, happy, safe, and able to manage the challenges and
opportunities of modern Britain. That is why, from September 2020, all primary age children will be
taught Relationships and Health Education.

These subjects are designed to equip your child with knowledge to make informed decisions about
their wellbeing, health and relationships as well as preparing them for a successful adult life. The
world for all young people looks very different from the way it did 20 years ago when this
curriculum was last updated — these changes bring the content into the 21st century, so thatitis
relevant for your child.

Your child’s school will have flexibility to deliver the content in a way that is age and
developmentally appropriate and sensitive to the needs and religious background of its pupils.

Relationships Education By the end of primary school, pupils

will have been taught content on:
Relationships Education will put in place the
building blocks needed for positive and safe
relationships, including with family, friends and
online.

» families and people who care for me
* caring friendships

* respectful relationships

Your child will be taught what a relationship is, » online relationships

what friendship is, what family means and who * being safe

can support them. In an age-appropriate way,
your child’s school will cover how to treat each

You can find further detail by searchin
other with kindness, consideration and respect. y 9

‘relationships and health education’
on GOV.UK.

Health Education By the end of primary school, pupils
will have been taught content on:

Health Education aims to give your child the
information they need to make good decisions
about their own health and wellbeing, to * mental wellbeing
recognise issues in themselves and others, * internet safety and harms

and to seek support as early as possible when » physical health and fitness
issues arise.

* healthy eating

» facts and risks associated with drugs,
alcohol and tobacco

* health and prevention

* basic first aid

* changing adolescent body

You can find further detail by searching
‘relationships and health education’
on GOV.UK.
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Your rights as a parent ‘r

The important lessons you teach your child
about healthy relationships, looking after
themselves and staying safe, are respected and
valued under this new curriculum. Teaching at
school will complement and reinforce the
lessons you teach your child as they grow up.

Your child’s school is required to consult with
you when developing and renewing their
policies on Relationships Education. These
policies must be published online and be
available to anybody free of charge.

You can express your opinion, and this will
help your child’s school decide how and when
to cover the content of the statutory guidance.
It may also help them decide whether to teach
additional non-statutory content. Schools are
required to ensure their teaching reflects the
age and religious background of their pupils.

Some schools will start to teach these subjects
from September 2019 — if you'd like to know
more, please speak to your child’s school about
what they plan to teach.

Right to withdraw your child

You cannot withdraw your child from
. . Relationships Education because it is important
¥ that all children receive this content, covering
E topics such as friendships and how to stay safe.

Your child’s primary school can choose to teach
Sex Education. If you'd like to know more about
this, we recommend speaking to the school to
understand what will be taught and when. If you
do not want your child to take part in some or all
of the lessons on Sex Education, you can ask
that they are withdrawn. At primary level, the

The science curriculum in all maintained
schools also includes content on human
development, including reproduction, which
there is no right to withdraw from.

If you want to know more about what will be taught as
part of the new subjects, the best thing to do is speak to

Department .
for Education your child’s school.
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